This study provides evidence that changing and increasing expectations of University, of students, and of academics of themselves has had an impact upon the perceptions of wellbeing in the Law Teachers who responded to this survey.
INTRODUCTION
Student mental health and well-being has become a growing concern in the UK, and, in particular, concern for law students was raised when Australian and American research demonstrated abnormally high stress levels in this group. 1 Baron made a plea for Australian Law Schools to consider law academics. She suggested that "we need to start taking the well-being of law staff seriously if we are interested in the health and well-being of the legal profession more generally." For the purposes of the present paper, psychological well-being will be explored and will be taken to include general psychological well-being, living according to one's values, hope, depression, anxiety and stress.
First, one of the most robust models of psychological well-being was developed by Ryff in 1989, and this model has six factors. 10 A questionnaire was developed to measure psychological well-being with the six factors represented by six subscales on the questionnaire. The first factor is autonomy, which explored selfdetermination (for example, a high score suggests that one is an independent thinker, whereas a low score may indicate more conformity to social situations). The second factor is environmental mastery, which explores the ability to manage environments according to ones' needs and values (for example, a high score may indicate a sense of mastery over opportunities and situations whereas a low score may indicate difficulty coping with daily demands and feeling out of control in relation to external demands). The third factor is personal growth, which is enjoying new experiences that are of challenge (eg, a high score may indicate the participant enjoys learning and developing their self-knowledge whereas a low score suggests personal stagnation).
The fourth factor is positive relations with others, which is enjoying connecting with other people (eg, a high score may indicate warm and satisfying relationships with others whereas a low score may indicate isolation). The fifth factor is purpose in life, which focuses on having goals and plans for the future (a high scorer is likely to be very goal directed, and moving in a meaningful direction whereas a low scorer may lack a sense of direction). The final factor is self-acceptance, which focuses on liking the self (eg, a high scorer can acknowledge both their good and bad qualities and feel good about themselves overall whereas a low scorer would rather be someone else). 
Materials
The present research created a large survey using demographic questions (age, academic qualifications, and experience), four psychometrically sound scales and a series of open-ended questions asking about personal definitions of stress and wellbeing as well as how well law teachers feel they can cope with student demands for help in this area. 26 This scale contained three self-report subscales for depression, anxiety and stress. Participants rated a series of statements for how much they applied to them in the past week, using a 4 point scale (0 -did not apply to me at all, to 3 -applied to me very much or most of the time). The scores for stress, depression and anxiety were then calculated by summing the scores (d) The Adult Hope Scale 29 (Snyder et al, 1991) . This is a self-report measure designed to measure a person's current goal directed thinking. Participants rate how accurately each item describes them on a Likert scale, ranging from 1 (definitely false) to 8 (definitely true). The scale has two subscales: Agency (4 items), which refers to the perceived capability to achieve one's goals, and Pathway (4 items), which refers to the production of a plausible route to achieve said goals. The participants were informed about confidentiality and anonymity. There was also a debrief sheet at the end of the survey explaining potential sources of help should participants feel they needed it. The online survey was available for one month, after which it was closed, downloaded, collated and analysed using SPSS software.
(a) Depression, Anxiety and Stress Scale -21 (DASS-21)

RESULTS
First, preliminary correlations were conducted. Pearson's correlations were used to explore the relationships between the totals DASS, the Adult Hope scale, the Ryff Well-being scale, and the Valuing scale in this sample (see Table 1 ). Results indicate a strong significant negative relationship between all the DASS subscales and most of the positive well-being subscales. Of note is that the strongest (and positive) correlations with the DASS subscales is with Obstructing Values. highly unlikely to be due to chance alone; thus, that the correlation is due to chance alone is less than either 5% (p<.05) or 1% (p<.01))
As shown in Table 2 , all the well-being subscales correlated significantly with one another. The strongest correlations in the Ryff Well-being subscales is for SelfAcceptance, followed by Purpose in Life and Environmental Mastery. Of interest is that Autonomy had the lowest correlations with living according to one's values and hope scores. As seen in Table 4 , those reporting stress also reported significantly lower scores in both agency and pathway hope, as well as progress towards and obstructed from values. Psychological Well-being subscales. As seen in Table 5 , those reporting stress also reported significantly lower scores in the Autonomy, Environmental Mastery, Positive
Relationships and Self-Acceptance subscales of Well-being. reporting family and/or friends as their source of support for help with stress; the next category was talking to professionals (53% of which 59% were G.P.'s, followed by counsellors; generic health professionals and spiritual advisors/vicar). Interestingly 6.7% reported techniques such as massage, meditation and yoga, while 7.5% reported they did not know where they might seek appropriate help.
CONTENT ANALYSIS OF OPN-ENDED QUESTIONS
Third, the type of issues that students asked staff to help with was explored.
There were 104 participants who answered this question. A wide range of issues were reported, including: Accommodation issues; Finance/ Debt issues; Academic issues (study / workload/ assessment issues or falling behind with work); Issues regarding future prospects; Academic misconduct; Personal issues (e.g., making friends); Health issues (e.g., pregnancy, illness); and Mental Health issues (including homesickness).
Fourth, student issues that staff felt capable of handling were explored (100 participants answered this question). The majority (78%) reported that they were happiest dealing with academic and learning-related enquires. Interestingly, 32 % were also happy to discuss other issues with their students as they were confident in their ability to refer problems on to other professionals. Further, approximately14%
reported that they were happy to support students who wanted to talk about personal issues (indeed, two participants reported they were trained in counselling). Note, they could give more than one response to this question.
Those issues with which staff felt they needed help could be grouped into two main areas: mental health problems and serious personal issues (divided further into emotional and financial issues). Finally, the topics that the staff felt they should not have to help with were predominately mental health problems. However, there was a sharp division of views about only wishing to deal with academic questions and not minding being the first port of call for all issues (but referring on when appropriate).
DISCUSSION
The current study gives an interesting picture of well-being in law academics.
First, depression, anxiety and stress consistently significantly correlated with the same three variables -a strong positive correlation with obstructed values; and strong negative correlations with environmental mastery and self-acceptance. In other words
Law Teachers who reported higher levels of depression, anxiety and stress also experienced an inability to live according to their values, little ability to control their environment around them and they tended to blame themselves.
Second, for the Ryff well-being factors, self-acceptance and purpose in life showed the highest correlations with the hope variables and the values (progress and obstruction). Thus Law Teachers who had goals and felt competent to achieve those goals and were able to live their values were significantly more likely to feel good about themselves and where they were going in life.
Third, overall most of the current sample did not report significant symptoms of Depression or Anxiety (although stress levels were generally higher).
The sample was split into two groups (Stress and No Stress) to explore the impact of stress for this sample. Not surprisingly, high stress levels were associated with higher anxiety and depression. The Stress Group also reported significantly
higher obstructed values scores, and significantly lower progress on values scores, hope scores, lower autonomy, environmental mastery, positive relationships and selfacceptance (with no significant difference on personal growth or purpose in life).
Thus this group of Law Teachers were vulnerable to feelings of being out of control and powerlessness and also to feelings of isolation and personal dissatisfaction.
Fourth, factors were explored that might best predict self-acceptance and purpose in life. Indeed, both self-acceptance and purpose in life were predicted positively for stress, agency hope and progress towards values but negatively for anxiety for self-acceptance; and negatively for depression for purpose in life. Those who were happier with who they were and had clear life objectives tended to experience stress but less anxiety than others, and, as they had the ability to work towards personal objectives, they felt that their lives were filled with meaning.
Higher Stress, the UCU survey of stress and well-being among staff in Higher Education 2014 30 reported that "There is evidence that the rising level of stress in universities and colleges in the UK is due to the intense and wide-ranging changes experienced in the sector, which have resulted in increasingly complex, demanding and unpredictable working environments."
The report details 31 the complex changes that the HE sector is undergoing that impact upon the work environment of all academic staff.
"Following extensive consultation, the HSE selected several elements of work activity (known as psychosocial hazards) that are: a) considered relevant to the majority of UK employees; and b) have a strong evidence base as the most critical predictors of employee well-being and organisational performance. 32 The specified hazards are demands, control, social support (from managers and peers), interpersonal relationships, role clarity, and involvement in organisational change."
The present study has found similar findings. Participants' definition of stress included: too much to do, feeling out of control, over-whelmed by demands, and bad relationships with co-workers. However, Kinman & Wray 33 did not explore flourishing (positive well-being) alongside depression, anxiety and stress. Indeed, in the present study, stress also positively predicted self-acceptance and purpose in life.
Thus, eliminating stress altogether may not be desirable (although all indications from the present data suggest that eliminating depression and anxiety would be excellent).
Thus, exploring stress alone may give a limiting picture and some stress relating to where it relates to obstruction of one's values, and lack of control over one's life, then stress erodes well-being.
Self Determination Theory indicates that human psychological needs include autonomy, competence and relatedness. In relation to law teachers, autonomy is to be examined in the context of the employment relationship because the employees have less power than the employer. As explained by Krieger, 34 perseverance" were the personal virtues most commonly reported. 38 There was closer agreement of virtues for the ideal lawyer and these were "Judgement, honesty, perseverance, fairness and perspective".
39
The Jubilee data suggests that those Law teachers (defined for the purpose of this argument as former law students) who have a personal value of fairness may struggle with maintaining well-being if the processes of their institution are not perceived as fair and if there is insufficient explanation and or meaningful choice in those processes perceived to be unfair (such as workload models "too many things to do at once and not enough time to do it", "work inappropriately allocated so there is now no down-time" or the distribution of tasks between administrators and academics, "I can see a senior management narrative emerging that pins failings on academics" 40 ). According to SDT in circumstances such as these autonomy support is absent.
Environmental mastery is not the same as autonomy but linked superficially and encompasses the ability to manage environments according to one's needs and values. "The emphasis on finding or creating a surrounding context that suits one's personal needs and capacities is unique to environmental mastery". 41 Those with reduced scores in this area may feel unable to cope with demands placed upon them.
37 Arthur, id., p5 38 Arthur, id., p15 39 Arthur, id 40 These quotes are composites of comments made in the survey. structures, and demands for excellence in both teaching and research and to boost income. This cultural and structural change is well documented. 44 Together these factors may be decreasing perceived competency in the ever-changing job of an academic.
Darabi, Macaskill and Reidy 45 reporting on qualitative data collected from 31
Sheffield Hallam academics noted a possible reason for low perceptions of competence:
"Heavy workloads are identified as another stressor at work as academics feel that they cannot deliver as well as they would like. Tytherleigh et al. 46 reported similar findings of stress linked to heavy workloads and resultant dissatisfaction as academics have insufficient time to perform to the standard they would wish."
The survey in the present study indicates that academics want to do a better job -hence they begrudge their time being taken up in ways they think are not valuable. Academics want to give more time to students and they want to give more time to their research. The changing and increasing demands experienced by academics at work appear to explain changes to their perceptions of competency and this could be a source of reduced feelings of well-being.
Reduction in positive relationships was also reported in the definitions of stress and well-being but at lower levels. Staff were indicating that they seek support for stress from contacts outside work and stress is sometimes the result of inept management, a bullying culture or co-workers unwilling to co-operate. Thus, reduced collegiality may be an important theme. Relatedness forms one of the key psychological needs according to self-determination theory. People are more likely to thrive if they are forming positive relationships and bonds of trust with others.
Increased expectations from self, University, and students may lead academics to seek to control their working environment and to prevent unplanned interruptions by working in isolation. This hinders building relationships with work colleagues.
The ability to build collegiality at work may be more difficult for law teachers 
CONCLUSION
This study provides evidence that changing and increasing expectations of University, of students, and of academics of themselves has had an impact upon the perceptions of well-being in the Law Teachers who responded to this survey.
Self Determination Theory proposes that everyone needs to experience autonomy, The data analysed in this paper does not provide evidence of a causative link between negative stress and the elements of psychological well-being. Rather, correlations have been explored. This is a complex issue and only general recommendations for interventions to support academics in Law Schools can be made.
Firstly, the support mechanisms that many Universities have put in place to address the health and well-being of students should be extended to academic staff and this could include examining the impact of increasing workloads. The concept of autonomy support 50 could be better understood and deployed in Law Schools in the management of academics. The impact on academics of disclosures by students of significant personal issues should be recognised. Role boundaries should be clarified and training provided to reduce feelings of lack of competency. Finally, in order to build community, a culture of mutual support should be encouraged.
A recent systematic review of the literature on interventions at University to support the mental health of academics produced disappointing results
51
"There is a lack of information with regard to interventions directed at employees. The results suggest that policies that successfully promote the mental well-being of university staff include the involvement of employees in decision making and provide opportunities to increase employees' knowledge of mental health and well-being. Unfortunately, the number of studies found was low and the quality of the evidence was poor, prohibiting any strong recommendation."
There are many reports both within the Higher Education sector and beyond calling for a greater understanding of self-regulation so that everyone is able to manage their personal resilience to stress and maintain psychological well-being.
This should extend to academic staff. In the context of Law Schools empirical research, although being challenged, 52 is highlighting a particular issue of high levels of psychological distress in law students in their first year of study. Thus, it is argued, that investigating well-being in Law Teachers has potential significance for the next generation of practitioners and academics who are likely to begin their careers as law
